
Chapter 13

VISUAL SUMMARY
DIRECTIONS: Complete the following graphic organizer.

OREGON TERRITORY

★ Under joint occupation by the

  and 

★ The subject of Polk’s campaign 
of “Fifty-Four Forty or Fight!”

★ Border finally set at 

UTAH TERRITORY

★ Settled by   
seeking religious freedom

★ Became a U.S. territory in 1850

★ Became a state in 

TEXAS

★ Controlled by Spain and then 

★ American settlers declared 
independence, defeated 
Mexican forces, and established 
the Republic of Texas

★ Became a state in 

FLORIDA

★ Acquired from Spain under the 
 Treaty

★ Became a U.S. territory in 1821

★ Became a state in 

CALIFORNIA AND THE NEW 
MEXICO TERRITORY

★ Controlled by Spain and then 
Mexico

★ Transferred to the 

 after the war with 

Manifest Destiny
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USING PRIMARY SOURCES

DRAWING CONCLUSIONS Below is an entry from the journal of William Clayton, a 
Mormon who made the journey from Illinois to the Great Salt Lake along what became 
known as the Mormon Trail. As you read the entry, try to imagine the physical 
environment that Clayton describes. Once you have finished reading, write an essay 
that answers these questions: Is Clayton pleased with his new home? How does he 
believe the area will meet the community’s physical needs? How does he believe it will 
meet the community’s spiritual needs?

“There is but little timber in sight anywhere, and that is mostly on the banks of 
creeks and streams of water which is about the only objection which could be 
raised in my estimation to this being one of the most beautiful valleys and 
pleasant places for a home for the Saints which could be found. Timber is 
evidently lacking but we have not expected to find a timbered country. There may 
be timber on the mountains which the long distance would render impossible to 
be seen with the naked eye, but the mountains through which we have passed 
have very little on them. In some places may be seen a grove of small fir or cedar 
or pine and in the valleys some cottonwood and other small timber. There is 
doubtless timber in all passes and ravines where streams descend from the 
mountains. There is no prospect for building log houses without spending a vast 
amount of time and labor, but we can make Spanish brick and dry them in the 
sun; or we can build lodges as the Pawnee Indians do in their villages. For my 
own part I am happily disappointed in the appearance of the valley of the Salt 
Lake, but if the land be as rich as it has the appearance of being, I have no fears 
but the Saints can live here and do well while we will do right. When I commune 
with my own heart and ask myself whether I would choose to dwell here in this 
wild looking country amongst the Saints surrounded by friends, though poor, 
enjoying the privileges and blessings of the everlasting priesthood, with God for 
our King and Father; or dwell amongst the gentiles with all their wealth and good 
things of the earth, to be eternally mobbed, harassed, hunted, our best men 
murdered and every good man’s life continually in danger, the soft whisper 
echoes loud and reverberates back in tones of stern determination; give me the 
quiet wilderness and my family to associate with, surrounded by the Saints. . . . 
This valley appears to be fortified by mountains, except on the banks of the lake, 
on many of which there is still snow lying in large quantities. It is certain that good 
limestone abounds in these ridges and it is supposed coal can be found with little 
labor. From this hill I passed down the creek which we named the Last Creek 
about a mile and there saw a bed of bull rushes of the largest kind I ever saw, 
some of them being fifteen feet high and an inch and a half in diameter at the 
bottom. The grass on this creek grows from six to twelve feet high and appears 
very rank. There are some ducks around and sand hill cranes. Many signs of 
deer, antelope, and bears, but not many have been seen here.”
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Name  Date  Class 

1  SS.8.A.4.1 (Moderate)

  

Adams-Onís Treaty

Spain cedes Florida to 
the U.S.

?

Which phrase completes the graphic organizer?

A Spain cedes Texas to Mexico

B Spain gives up claims to Oregon

C Spain cedes the New Mexico Territory to the U.S.

D Spain gives up claims to California

2  SS.8.A.4.1 (Moderate)

Which of the following words or phrases is directly related to the idea of 
Manifest Destiny?

A Deseret

B “Remember the Alamo!”

C The Santa Fe Trail

D “Fifty-Four Forty or Fight!”

DIRECTIONS: Circle the best answer for each question.

Chapter Practice Test
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Name  Date  Class 

3  SS.8.A.4.1 (High)

Mexican officials issued the Law of April 6, 1830 as tensions rose between 
American settlers in Texas and the Mexican government. Article 11 of the law, 
which appears in this excerpt, infuriated the Americans, who soon began to 
make plans to revolt.

Which choice describes the provisions of Article 11?

A It prohibited Americans from immigrating to Texas.

B It prohibited Americans from leaving Texas.

C It prohibited Mexicans from immigrating to Texas.

D It prohibited Mexicans from immigrating to the United States.

4  SS.8.A.4.2; SS.8.A.4.17 (Moderate)

Florida applied for statehood in 1839, but it was not admitted to the Union until 
1845. Why was Florida’s admission to the Union delayed?

A Florida had not yet written and approved a state constitution.

B Florida’s population was not yet large enough to qualify for statehood.

C Florida would enter the Union as a slave state, and this would upset the 
balance between free states and slave states.

D Florida had to wait until the war with Mexico was over before Congress 
could take action.

Chapter Practice Test, continued

“Art. 11. In accordance with the right reserved by the general 
congress in the seventh article of the Law of August 18, 1824, it is 
prohibited that emigrants from nations bordering on this Republic 
shall settle in the states or territory adjacent to their own nation. 
Consequently, all contracts not already completed and not in 
harmony with this law are suspended.”

—Law of April 6, 1830
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Name  Date  Class 

5  SS.8.A.4.2 (High)

Why did the slavery issue become linked with Manifest Destiny and western 
expansion?

A Admitting new states could upset the balance in Congress between free 
states and slave states. 

B Most people in the western territories thought that slavery was morally 
wrong and refused to allow it.

C Enslaved people who escaped often fled to the West, where they were 
protected by territorial laws.

D Southern leaders worried that most new states would be free states because 
the climate and terrain in the West was not suited for plantation agriculture.

6  SS.8.A.4.1 (Moderate)

Which choice lists the events surrounding Texas annexation in the correct 
chronological order?

A Texas becomes a republic

 Texans seek annexation to the United States

 Texans declare independence

 Texas becomes a state

B Texans declare independence

 Texas becomes a republic

 Texans seek annexation to the United States

 Texas becomes a state

C Texans seek annexation to the United States

 Texans declare independence

 Texas becomes a republic

 Texas becomes a state

D Texans seek annexation to the United States

 Texas becomes a state

 Texans declare independence

 Texas becomes a republic

Chapter Practice Test, continued

428  UNITED STATES HISTORY

Copyright ©
 M

cGraw
-Hill Education. Perm

ission is granted to reproduce for classroom
 use.



Name  Date  Class 

7  SS.8.A.4.1 (High)

This political cartoon portrays Lewis Cass, the Democratic candidate for 
president in the election of 1848. What can you infer from the cartoon about 
Cass’s views concerning Manifest Destiny?

A Cass opposed Manifest Destiny because it would lead to war.

B Cass would use military might to end slavery.

C Cass opposed the Adams-Onís Treaty and would fight Mexico for more 
concessions. 

D Cass would use military might to continue western expansion.

8  SS.8.A.4.1 (High)

Which of the following was a provision of the Treaty of Guadalupe Hidalgo?

A Mexico accepted the Nueces River as its border with Texas.

B Mexico paid the United States $15 million and $3.25 million in debts owed.

C Mexico gave the United States more than 500,000 square miles of 
territory.

D Mexico conceded all rights to Florida and the Oregon Territory.

Chapter Practice Test, continued
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Name  Date  Class 

Chapter Practice Test, continued

9  SS.8.A.4.1; SS.8.A.4.8 (High)

Which event is Polk referring to in this speech?

A the Battle of the Alamo

B the Whitman massacre

C the attack in California during the Bear Flag Revolt

D the skirmish in the disputed area of the Texas-Mexico border

10  SS.8.A.4.1; SS.8.A.4.3 (Moderate)

Which statement correctly describes the California Gold Rush?

A Most forty-niners were Americans, but some were immigrants from Mexico, 
Europe, and China.

B Vigilante justice in most boomtowns was quickly replaced by territorial 
police forces.

C In the early years of the Gold Rush, most forty-niners struck gold and made 
huge fortunes.

D Most boomtowns collapsed as quickly as they grew because boomtown 
merchants could not make a profit.

“In the meantime we have tried every effort at reconciliation. The cup 
of forbearance had been exhausted even before the recent 
information from the frontier of the Del Norte. But now, after 
reiterated menaces, Mexico has passed the boundary of the United 
States, has invaded our territory and shed American blood upon the 
American soil. She has proclaimed that hostilities have commenced, 
and that the two nations are now at war.”

—President James K. Polk, May 11, 1846
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Name  Date  Class 

CHAPTER 14

North and South

CHAPTER 
BENCHMARKS

SS.8.A.4.3 Examine the experiences 
and perspectives of significant 
individuals and groups during this era 
of American History.

SS.8.A.4.5 Explain the causes, 
course, and consequences of the 19th 
century transportation revolution on 
the growth of the nation’s economy.

SS.8.A.4.6 Identify technological 
improvements (inventions/inventors) 
that contributed to industrial growth. 

SS.8.A.4.7 Explain the causes, 
course, and consequences (industrial 
growth, subsequent effect on children 
and women) of New England’s textile 
industry. 

SS.8.A.4.8 Describe the influence of 
individuals on social and political 
developments of this era in American 
History.

SS.8.A.4.10 Analyze the impact of 
technological advancements on the 
agricultural economy and slave labor.

SS.8.A.4.11 Examine the aspects of 
slave culture including plantation life, 
resistance efforts, and the role of the 
slaves’ spiritual system.

Chapter Overview
At the same time that national spirit and pride were 
growing throughout the country, a strong rivalry was 
also developing between different regions. Both the 
North and the South wanted to further their own 
economic and political interests.

During the 1800s, advances in technology and 
transportation shaped the North’s economy. Industry in 
the North grew, and many Northerners worked in 
factories, including women and children. Because of 
industry, northern cities also grew quickly. 

Cotton was the foundation of the economy in the South. 
The South’s population was made up of wealthy 
slaveholding planters, small farmers, poor whites, and 
enslaved African Americans.

WHAT I NEED TO KNOW

TERMS

 clipper ship
 telegraph
 Morse code
 trade union
 strike
 prejudice
 discrimination

 famine 
 nativist
 productivity
 domestic slave trade

 yeoman
 overseer
 spiritual
 slave codes
 Underground Railroad

 literacy

PEOPLE, PLACES, EVENTS

 Elias Howe
 Samuel Morse

 John Deere
 Cyrus McCormick

 Great Irish Famine

 Know-Nothing Party

 Nat Turner
 Harriet Tubman
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Name  Date  Class 

CHAPTER 14

North and South

North and South
Make the Foldable below and label the top tab People and Economy of 
the North and the bottom tab People and Economy of the South. Write 
Mason-Dixon Line along the area where the two tabs meet. On the 
back of the Foldable draw an outline of the United States. Locate and 
label the approximate positions of the following on the map: New 
England, East Coast, Midwest, Upper South, and Deep South. Then 
under the tabs found on the front of the Foldable, summarize in short 
phrases the economic development in each of these areas. Consider 
what the conditions were like for workers and how prejudices and 
discrimination affected the lives of certain cultural and ethnic groups.

SS.8.E.1.1 Examine motivating 
economic factors that influenced the 
development of the United States 
economy over time including scarcity, 
supply and demand, opportunity costs, 
incentives, profits, and entrepreneurial 
aspects. 

SS.8.E.2.1 Analyze contributions of 
entrepreneurs, inventors, and other 
key individuals from various gender, 
social, and ethnic backgrounds in the 
development of the United States 
economy.

SS.8.E.2.3 Assess the role of 
Africans and other minority groups in 
the economic development of the 
United States.

SS.8.G.4.1 Interpret population 
growth and other demographic data 
for any given place in the United 
States throughout its history.  

SS.8.G.4.2 Use geographic terms 
and tools to analyze the effects 
throughout American history of 
migration to and within the United 
States, both on the place of origin and 
destination.

SS.8.G.4.3 Use geographic terms 
and tools to explain cultural diffusion 
throughout the United States as it 
expanded its territory. 

SS.8.G.4.5 Use geographic terms 
and tools to analyze case studies of 
the development, growth, and 
changing nature of cities and urban 
centers in the United States over time.

CHAPTER BENCHMARKS, continued

Step 1
Fold a sheet of paper in 
half to find the midpoint.

Step 2
Fold the outer edges  
of the paper to meet at the 
midpoint.

Type of
Lever

Examples
Mechanical

Advantage

Japan at War

Europe at War

United States at War

F O L D A B L E  1 7 . a i

A

B

C

D

E

Type of
Lever Examples Mecha

nical

Advantage

Japan at War

Europe at War

United States at War

 People and Economy 
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  People and Economy 
  of the North 

Mason -Dixon Line 
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LESSON 1 SUMMARY

The Industrial North

SS.8.A.4.6, SS.8.A.4.7, SS.8.A.4.10, SS.8.E.1.1, SS.8.E.2.1

Technology and Industry
In the early 1800s, new developments in industry and 
technology brought about great change in the United States. 
These developments changed the way people worked, 
traveled, and communicated. The northern states were 
especially affected by these new developments.

Three Phases of Industrialization
Before the new developments in industry, most products were 
made one at a time. One person would be in charge of 
spinning thread, weaving cloth, and then cutting and sewing a 
piece of clothing. In the 1800s that process began to change. 
In the North, those changes took place in three phases.

Phase 1: Employers divided jobs into smaller steps. Each 
worker specialized in one step and only performed that 
step. For example, one person would weave cloth and 
nothing else. Another worker would only spin thread. By 
specializing tasks, the two workers could do more work 
than if they had made the product by themselves.

Phase 2: Owners built factories so that specialized 
workers all worked at the same location. This kept the 
product moving quickly from one worker to the next.

Phase 3: Machines were used to do much of the work 
that was once done by people. Machines, such as power 
looms, could do the work faster than people. 

Industrialization led to mass production, or the making of 
goods in large numbers. By the early 1800s, Northern states 
were mass-producing cloth. When Elias Howe invented the 
sewing machine in 1846, that process became even faster. By 
1860 the factories in the Northeast were making at least 
two-thirds of the nation’s manufactured goods.

1. DETERMINING 
CENTRAL IDEAS Match 
each description below 
to the correct phase of 
industrialization.

Phase 1: 
Phase 2: 

Phase 3: 

a. use of machines
b. specialization
c. all work under one roof
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Name  Date  Class 

LESSON 1 SUMMARY, continued

Changing Transportation
Improvements in transportation also helped industry grow in 
the United States. Between 1800 and 1850, workers built 
thousands of miles of roads and canals. The canals connected 
lakes and rivers to make new shipping routes for products. 

New types of boats also made the shipment of goods and 
people faster and cheaper. The steamboat, invented by 
Robert Fulton in 1807, made it easier to navigate upstream. In 
the 1840s, the invention of the clipper ship cut ocean travel 
time almost in half. The new ships had tall sails and sleek hulls 
and could sail as fast as most steamships. 

The Railroads Arrive
The earliest railroads in the United States were horse-
powered and connected mines to nearby rivers. In 1829 the 
first steam-powered passenger trains began running in 
Britain. The following year, American Peter Cooper designed 
and built the first American steam-powered engine, called 
the Tom Thumb. After improvements to this first design, 
steam locomotives began pulling trains in the U.S. 

By 1840 there were almost 3,000 miles of track in the nation. 
By 1860 there were almost 31,000 miles of track. Most of the 
tracks were in the North and Midwest and connected many of 
the North’s largest cities.
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Major Railroads 1860

2. CITING TEXT 
EVIDENCE Underline the 
transportation improvements 
that aided in the growth of 
industry in the United States.

 ANALYZING MAPS

3.  Based on the map, how did 
the railroad systems in the 
North and the South differ?
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Name  Date  Class 

Moving Goods and People
New forms of transportation greatly affected people in the 
western part of the nation. Before canals and railroads, 
farmers had to ship their crops down the Mississippi River to 
New Orleans. Here the crops would be shipped to eastern 
states or to other countries. With the new canals and railroads, 
farm products could be moved in a more direct route from the 
Midwest to the East. This made moving goods faster and 
cheaper and also lowered prices for consumers.

Railroads also brought more people to the Midwest. It was fast 
and affordable to travel by train, so many people moved into 
Ohio, Indiana, and Illinois. As a result, the number of new 
towns and industries also grew in this area. 

Progress With Problems
New technology can also bring about new problems. As more 
people used trains and the new forms of water transport, the 
likelihood of accidents increased.

In 1857 the steamship SS Central America was carrying 
people and goods from New York to Central America. It 
steamed into a hurricane and sank. Hundreds of people died 
off the coast of the Carolinas. 

In 1856 two trains collided in what is called the Great Train 
Wreck. About 60 people were killed and more than 100 
injured when the two trains hit head-on in Pennsylvania. 
People were stunned by the tragedy and many newspapers 
demanded that railroad companies make improvements to 
ensure passenger safety.

Communications Breakthroughs
As industry grew and transportation improved, there was a 
need for better communication. Samuel Morse, an American 
inventor, developed a way to instantly send messages along 
electrical wires. His new invention was called the telegraph. 
Telegraph operators sent messages using Morse code, a 
system of short and long signals—dots and dashes—used in 
place of letters in the alphabet. By 1852 workers had installed 
about 23,000 miles of telegraph lines in the United States.

LESSON 1 SUMMARY, continued

4. EXPLAINING How did 
railroads help increase the 
population of the Midwest?

5. MAKING INFERENCES  
How do you think the 
telegraph might have aided 
early businesses?
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Name  Date  Class 

LESSON 1 SUMMARY, continued

Farming Innovations
The Great Plains was a vast treeless area west of Missouri, 
Iowa, and Minnesota. Few farmers were willing to move there 
because the land was too difficult to farm. The soil was hard 
and matted, and farmers were not sure it was fertile enough to 
support crops.

Three new inventions opened up this area to farming. The first 
was the steel-tipped plow. It was invented by John Deere in 
1837. The new plow helped farmers break up the hard prairie 
sod. The second was the thresher. It separated wheat grains 
from the stalk. The third invention was the mechanical reaper. 
It helped speed up the harvest of wheat.

Cyrus McCormick patented the mechanical reaper in 1834. 
Before his invention, farmers had used hand tools to cut 
wheat. Now that farmers could harvest more wheat, they 
could also plant more. Wheat farming became the most 
important economic activity on the Midwestern prairies. 
Farmers shipped their wheat east by train and canal barge. 
Farmers in the Northeast and Middle Atlantic states also grew 
more fruits and vegetables.

Even with farming improvements and the growth of 
agriculture, the number of factories in the North continued to 
grow. Population in northern cities increased as more and 
more people moved to urban areas to find jobs.

The telegraph used electric signals to transmit messages for 
long distances over electrical wires. The invention revolutionized 
communications.

6. CITING TEXT EVIDENCE  
Underline the three 
inventions that made 
farming possible on the 
Great Plains. 

©
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LESSON 1 SUMMARY, continued

REVIEW LESSON 1

1. Create a cause-and-effect chart to show the effects of inventions in the 1800s on 
the economic growth of the United States.

Invention Effect

2.  EVALUATING Which invention in your chart do you think had the biggest 
impact on the American economy in the 1800s? Select one invention and write a 
paragraph to explain your selection.
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SS.8.A.4.3, SS.8.A.4.5, SS.8.A.4.8, SS.8.G.4.1, SS.8.G.4.3

The Factories of the North
In the 1800s, the factory system brought together all the 
production tasks necessary to create an item under one roof. 
In addition to clothing and textiles, U.S. factories were now 
producing shoes, watches, guns, sewing machines, and 
farming machinery.

Conditions for Factory Workers
At this time, there were no laws to protect workers. Factory 
owners were more interested in making money than making 
sure their employees were safe and comfortable.

Employees worked long hours and often under harsh 
conditions. In 1840 the average workday was 11.4 hours. Tired 
workers were often subject to accidents. Many machines had 
belts and other moving parts that were not covered. Workers, 
especially children, were injured when they got caught in the 
machinery. In the summers, factories were very hot. In the 
winter they were too cold. 

Unlike today, children were allowed to work in factories. They 
often worked 6 days a week and 12 or more hours a day. 
Many worked in mills and coal mines. Reformers called for 
laws to protect working children, but it would take many years 
for them to go into effect.

Workers’ Attempts to Organize
Workers tried many different ways to make their voices heard. 
In the 1830s, they started to work together in unions. Workers 
who shared the same skill formed trade unions. Members of 
unions hoped that by working together, they would have more 
influence than if they worked alone.

Some workers in New York City formed the General Trades 
Union and began to hold strikes. A strike is when workers 
refuse to do their job unless their employer makes changes. 

1. IDENTIFYING 
EVIDENCE Describe 
the conditions for workers 
employed in early factories.

2. DRAWING 
CONCLUSIONS Why did 
some workers form unions?

LESSON 2 SUMMARY

People of the North
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3. USING DEFINITIONS 
ACCURATELY How do 
the meanings of the terms 
prejudice and discrimination 
differ?

4. CITING TEXT 
EVIDENCE What did 
one group of women do 
to change how they were 
treated in the workplace?

LESSON 2 SUMMARY, continued

At the time, strikes were illegal. Workers could lose their jobs 
or even be punished for striking. 

In 1842 Massachusetts passed a law that said workers were 
allowed to strike. However, it would be many years before 
workers were given any other legal protection.

African Americans in the North
Although slavery was no longer common in the northern 
states by the 1830s, many African Americans were still treated 
poorly. They were subject to prejudice and discrimination. 
Prejudice is an unfair opinion of a group of people that is not 
based on fact. Discrimination is the unfair treatment of a 
group because of their race, religion, ethnic background, or 
place of birth.

In some states, white men did not have to own property to 
vote. However, few African Americans were allowed to vote. In 
fact, Rhode Island and Pennsylvania made it illegal for African 
Americans to vote.

African Americans also were not allowed in public schools or 
other public facilities. They had to go to poor-quality schools. 
If they were ill, they had to go to African American hospitals. 

Most African Americans lived in poverty during this time. 
However, some were able to overcome these obstacles. 
Samuel Cornish and John B. Russwurm founded Freedom’s 
Journal in 1827. It was the first African American newspaper. In 
1845 Macon B. Allen was the first African American given a 
license to practice law in the United States. 

Women Workers
Women workers were also discriminated against. They did not 
receive the same pay as men, and men kept them from joining 
unions. Most men thought that women should not be allowed 
in the workplace at all.

In the 1830s and 1840s, some women wanted to change how 
they were treated as workers. Sarah G. Bagley, a weaver from 
Massachusetts, formed the Lowell Female Labor Reform 
Organization. The group requested a 10-hour workday, but the 
legislature ignored them because they were women. These 
efforts would later inspire other women to ask for change.
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5. GIVING EXAMPLES  
List three reasons that 
immigrants came to the 
United States.

1. 

2. 

3. 

LESSON 2 SUMMARY, continued

The Growth of Cities
Because of industrialization, Northern cities were growing 
rapidly in the early 1800s. Most factories were located in or 
near cities. Many people moved to cities looking for jobs.

Urban Populations Grow
Improved transportation also led to the growth of cities. 
Midwestern villages that were on rivers became centers of 
trade. Cities, like St. Louis on the Mississippi River, had a 
steady stream of steamboats. Other river cities, such as 
Pittsburgh, Cincinnati, and Louisville, also served as links 
between Midwest farmers and cities in the Northeast. 

Increased Immigration
Cities attracted many people from rural areas looking for jobs. 
They also became home to the many immigrants coming to 
the United States between 1840 and 1860. American 
manufacturers welcomed the tide of immigrants. Many were 
willing to work for long hours and for low pay.

The largest number of immigrants came from Ireland. When a 
plant disease destroyed the potato crop in the 1840s, people 
had little or no food. This famine, or extreme shortage of food,  
left more than a million people dead. It was known as the 
Great Irish Famine. Between 1846 and 1860, another 1.5 
million Irish would come to the United States.

The second-largest group of European immigrants came from 
Germany between 1820 and 1860. Many were looking for 
jobs, but others were trying to escape political problems.

This steady stream of immigrants to the United States brought 
new languages, customs, religions, and traditions to our 
country. 

Not all Americans welcomed immigrants. In the 1830s and 
1840s, many people believed that immigrants were a threat to 
the future of “native” citizens. This group, called nativists, said 
that immigrants were taking American jobs from people who 
were born here. They were angry that immigrants often 
worked for lower wages and often accused them of spreading 
crime and disease.
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ANALYZING VISUALS

6.  In which years did 
immigration exceed 100,000? 

LESSON 2 SUMMARY, continued

The Know-Nothing Party
Many nativists formed secret anti-immigrant groups, and in 
1849 they created a new political party. Because members of 
nativist groups often answered questions about their 
organization with the statement “I know nothing,” their party 
came to be known as the Know-Nothing Party. 

The group changed their name to the American Party in 1854. 
Members called for stricter citizenship laws. They also wanted 
to ban foreign-born citizens from holding office.

IMMIGRATION IN THE MID-1800s

SOURCES OF U.S. IMMIGRATION 1841–1860

C13-02A-877712_A
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LESSON 2 SUMMARY, continued

REVIEW LESSON 2

1. Industrialization and growth brought about many changes in the United States, 
especially in the North. Many of these changes were positive, but some were not. 
Describe the challenges faced by each of the groups listed in the chart below.

GROUP CHALLENGE OR PROBLEM

Factory workers  

Women and child workers

African Americans

Immigrants

2. IDENTIFYING POINTS OF VIEW Imagine you are a member of one of the 
groups in your chart. Write a letter to the editor of a newspaper that might have 
existed during the mid-1800s. Describe the problems facing your group, and offer 
suggestions for improving conditions. Your letter should be written from the point of 
view of a family or an individual. 
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LESSON 3 SUMMARY 

Southern Cotton Kingdom

SS.8.A.4.6, SS.8.A.4.8, SS.8.A.4.10

Rise of the Cotton Kingdom
In 1790 the South was sparsely settled. Most people were 
farmers and lived along the Atlantic coast in Maryland, 
Virginia, and North Carolina. This area is called the Upper 
South.

By 1850 the economy of the South was booming. People had 
spread inland to the Deep South. This area included Georgia, 
South Carolina, Alabama, Mississippi, Louisiana, and Texas. 
Much of the economy in this area depended on slavery.

1. USING VISUALS Based 
on the graphs, by how much 
did the export of cotton 
increase between 1800 and 
1860?

C13-09A-877712_A

COTTON PRODUCTION AS A
PERCENTAGE OF U.S. EXPORTS

1800

7.1%

57.5%51.6%

1840

32%

1820

1860

Source: Historical Statistics of the United States
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LESSON 3 SUMMARY, continued

Cotton Is King
In colonial times, southern farmers grew mostly rice, indigo, 
and tobacco. After the American Revolution, there was less 
demand for these crops. Mills in Europe wanted large supplies 
of cotton. 

Cotton production was not easy. After cotton was picked, 
workers had to patiently remove sticky seeds from its fibers. 
When Eli Whitney invented the cotton gin in 1793, it 
revolutionized the industry. His machine made it much easier 
to remove seeds from cotton fibers. This meant an increase in 
productivity, or the amount a worker produces in a given 
time. Workers could now clean 50 times more cotton per day.

With this increase in productivity, farmers wanted to grow 
more cotton. Because Southern planters used enslaved 
workers to plant and pick their cotton, the use of slavery 
increased in much of the South. 

By 1860, both the Upper South and Deep South still depended 
on agriculture. However, each area grew different crops. The 
Upper South produced tobacco, hemp, wheat, and 
vegetables. The Deep South grew the most cotton and also 
produced rice and sugarcane. 

Growing cotton and sugarcane required many workers, so  
buying and selling enslaved Africans became a big business. 
States in the Upper South became a center for the slave trade. 

Enslaved African Americans use a cotton gin to strip seeds from 
cotton fibers.

2. DETERMINING CAUSE 
AND EFFECT Fill in the 
diagram below to show how 
the invention of the cotton 
gin led to an increase in 
slavery.

Library of Congress Prints and Photographs Division [LC-USZ62-37836]
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3. EXPLAINING Provide 
three reasons why industry 
did not develop in the South 
as quickly as in the North.

1) 

 

2) 

 

3) 

 

4. MAKING PREDICTIONS  
The transportation systems 
in the South were not as 
developed as those in the 
North. How do you think this 
might affect the growth of 
the South in the future?

Because this trade was carried out within the United States, it 
became known as the domestic slave trade.

Southern Industry
Unlike the North, the South had little industry. Growing cotton 
and other crops was very profitable, so most farmers had little 
interest in building factories. Factories also cost a lot of money 
to build. Planters would have to sell enslaved people or land 
to raise money for industry. In addition, there was not much 
demand for factory-made products in the South. Many of the 
people who lived in the South were enslaved. They had no 
money to buy goods. For these reasons, many Southerners 
did not want to invest in industry. 

Factories in the South
Not everyone in the South was against developing industry. 
Some leaders were tired of depending on the North for 
factory goods. They thought that having more industry in the 
Upper South would boost the region’s economy. 

William Gregg of South Carolina opened a textile factory. In 
Georgia, Augustin Clayton opened a cotton mill. Joseph Reid 
Anderson of Virginia started one of the nation’s leading iron 
works factories, which also included a sawmill. However, 
these types of industries were not typical in the South.

Southern Transportation
The South’s transportation system was not as developed as 
the system in the North. Farmers and the few factories that 
produced goods used natural waterways to move their goods. 
There were few canals and most roads were not in good 
condition.

The South had fewer railroads than the North. By 1860, only 
about one-third of the nation’s rail lines lay within the South. 
The rail lines were short, and many were not linked together. 
As a result, Southern cities grew more slowly than those in the 
North. This lack of railroads would work against the South in 
the years to come.

LESSON 3 SUMMARY, continued
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LESSON 3 SUMMARY, continued

REVIEW LESSON 3

1. Create a chart like the one below to describe the economy of the South.

Agriculture

 

Industry

Transportation

2. COMPARING AND CONTRASTING The economies of the North and South 
were very different. Use the information from your chart to create a second chart. 
Your chart should compare the agriculture, industry, and transportation of the North 
with that of the South.
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1. CONTRASTING How 
did the lives of plantation 
owners differ from yeomen  
farmers in the South?

SS.8.A.4.8, SS.8.A.4.11, SS.8.E.2.3

Southern Agriculture
Although the economy of the South centered around 
agriculture and slavery, not every Southerner held large 
numbers of enslaved people. In general, most Southerners fell 
into one of four categories: yeomen, tenant farmer, rural poor, 
or plantation owner. 

Small Farmers and the Rural Poor
Yeomen were farmers who owned small farms of about 50 to 
200 acres. Most white people in the South fell into this 
category. Yeomen grew crops that they used themselves or 
traded with local merchants. Most owned few or no enslaved 
African Americans.

Tenant farmers were white Southerners who rented land from 
property owners. Both tenant farmers and yeomen lived in 
small cottages or log cabins. 

The rural poor lived in crude cabins, often in wooded areas. 
Most did not own land. They cleared trees to plant corn or 
keep a cow or hog. They also hunted and fished. They were 
often looked down on by other Southerners. The poor people 
of the rural South were stubbornly independent. They refused 
to do the work that enslaved people did.

Plantation Owners
The large southern farms, called plantations, were made up of 
several thousand acres of land. The white people who owned 
them measured their wealth by the size of the planation and 
the number of enslaved people they held. In 1860 about 
4 percent of slaveholders held 20 or more enslaved African 
Americans. Most had fewer than 10 enslaved laborers. 

A few free African Americans also held enslaved people. 
Many of these slaveholders were free African Americans who 
purchased their own family members in order to free them. 

To make a profit, plantation owners had to bring in more money 
than they spent. They had fixed costs—costs that stayed the 
same year after year. These costs included housing costs and 
feeding enslaved laborers. The price for selling their cotton, 
however, was not fixed. It changed from season to season.  
If prices went down, plantation owners could lose money.

LESSON 4 SUMMARY 

People of the South
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LESSON 4 SUMMARY, continued

 ANALYZING VISUALS

2.  In which part of the country 
did African Americans make 
up more than one-third of 
the population? 

3. CITING TEXT 
EVIDENCE On this page 
and the next, underline 
examples of how enslaved 
people coped with the 
conditions under which they 
were forced to live.

Almost all plantation owners were white men. They often 
spent much of their time traveling to make deals with cotton 
traders. Their wives were left behind to take care of the 
plantation, watch over the buildings, and keep financial 
records. They also managed the enslaved people who worked 
on household duties. 

The enslaved laborers on plantations had many jobs. Some 
did household chores, such as cooking and laundry. Others 
were blacksmiths, carpenters, shoemakers, or weavers. Some 
tended livestock. Most, however, were field workers. They 
were forced to work from dusk to dawn planting, tending, and 
harvesting crops. An overseer, or plantation manger, 
supervised them. 

Populations of the North and South in 1860

North

98% white

63%
white

37%
African

American

2%
African

American

South

Glencoe Publishing
American Journey  ©1997
C13-07-C  Population of North & South

FINAL  10/23/96

Size 18p11w x 13p5h

Source: Historical Statistics of the United States.

The Lives of Enslaved People
Enslaved people on plantations had very hard lives. They 
worked long hours doing hard work. They earned no money, 
and had little hope of freedom. Slaveholders could sell them 
or their family members at any time. To survive in these 
conditions, enslaved African Americans had to develop their 
own culture, or way of life. Their lives were a blend of the 
culture they brought from Africa and American culture. 

African American Family Life
Enslaved people had no rights. Even though it was illegal, 
enslaved people married and raised families. Most lived in 
fear and uncertainty. Slaveholders could punish them and 
could break their families apart by selling members to other 
slaveholders. 

Populations of the North and South  1860
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To protect their family members when this happened, many 
enslaved people set up networks of relatives and friends to 
act as family. If an owner sold a father or mother, then an aunt, 
uncle, or friend could step in to raise the children left behind. 
These large, close-knit, extended families became an 
important part of African American culture.

African American Culture
Even though Congress banned the import of enslaved people 
from other countries in 1808, slavery remained legal in the 
United States. By 1860, almost all the enslaved people in the 
South had been born there.

Most enslaved African Americans tried to preserve their 
African customs. They told traditional folk stories to their 
children and performed African music and dance. Some of 
their music had roots in African rhythms but were uniquely 
American. The work song, or field holler, was used to set the 
pace for their work in the fields. 

African American Religion
Many enslaved African Americans also looked to Africa for 
their religious beliefs and practices. Some became Christians. 
They often expressed their beliefs in religious folk songs 
called spirituals. Spirituals expressed joy but also sadness 
about the conditions of enslaved people. Often they were 
used as a way to communicate secretly.

Slave Codes
To control enslaved people in the Southern states, whites 
created a set of laws called slave codes. Slaveholders feared 
a slave rebellion. They put these laws in place to try to 
prevent uprisings. The codes made it illegal for enslaved 
people to gather in large groups and required them to have 
written passes to leave a slaveholder’s property.

Teaching enslaved people to read and write was also 
considered a crime. Slaveholders feared that an educated 
enslaved person would be more likely to start a revolt.

LESSON 4 SUMMARY, continued

4. ISSUES Why did white 
people in the Southern 
states develop slave codes?
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5. GIVING EXAMPLES Cite 
two examples of how 
enslaved African Americans 
resisted or rebelled against 
slavery.

LESSON 4 SUMMARY, continued

Fighting Back
Some enslaved African Americans did rebel against their 
owners. Nat Turner was a slave who taught himself to read 
and write. In 1831 he led a rebellion in Virginia. Turner and his 
followers killed at least 55 whites. Turner was captured and 
hanged, but his rebellion terrified white slaveholders. As a 
result, white mobs killed more than 100 African Americans. 
Many had nothing to do with the rebellion. Whites also made 
the slave codes stricter. 

Enslaved African Americans knew they had little chance of 
overcoming the white slaveholders or gaining their freedom. 
They found other ways to resist and rebel against slavery. 
Some worked slowly or pretended to be sick. Others broke 
tools or set fire to planation buildings.

Escaping Slavery
Some enslaved people rebelled by running away from their 
owners. Many wanted to find family members who had been 
taken away. Some were trying to escape punishment. 

After her own escape, Harriet Tubman 
made 19 trips back to the South to 
help other enslaved people escape.

 Library of Congress Prints and Photographs Division [LC-USZ62-7816]
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6. EXPLAINING How were 
free African Americans 
treated in the South?

7. DETERMINING 
CENTRAL IDEAS  
What are two reasons that 
illiteracy was a problem in 
the South?

Sometimes, enslaved people ran away to find freedom in the 
North. Two who made it were Harriet Tubman and Frederick 
Douglass. Both would become important African American 
leaders.

Escaping was extremely difficult. Most who were able to 
succeed came from the Upper South. Sometimes enslaved 
people used the Underground Railroad to help them with 
their escape. This was a network of “safe houses” owned by 
free African Americans and whites who were against slavery.

Getting to the North was almost impossible. Most runaways 
were captured and returned to their owners. They faced 
severe punishment. 

Southern Cities
Even though the South was mainly agricultural, it had several 
large cities by the mid-1800s. Two of the largest were 
Baltimore and New Orleans. The 10 largest cities were located 
on rivers or the coast. Other cities grew up near the South’s 
few railroad lines. 

Not all the African Americans in the South were enslaved at 
this time. Some free African Americans created communities 
in Southern cities. They worked and created their own 
facilities, but they had very limited rights. Many states made 
laws that prevented them from moving from state to state. 
They were not allowed to participate equally in the economy 
or in politics.

The South had no statewide public school systems in the early 
1800s. Some cities set up public schools, but most wealthy 
people sent their children to private schools. By the mid-
1800s, some states, such as North Carolina and Kentucky, set 
up public schools. 

However, the South was behind the rest of the country in 
terms of literacy. Literacy is the ability to read and write. 
Because people in the South were geographically spread out, 
many families did not want to send their children long 
distances to school. Others believed that education should be 
handled privately and not in public institutions.

LESSON 4 SUMMARY, continued
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LESSON 4 SUMMARY, continued

REVIEW LESSON 4

1. Create a chart like the one below to compare the lifestyles of the various types of 
Southerners, such as status in society, economic status, and so on.

plantation owners  

yeoman

tenant farmers

rural poor

enslaved African 
Americans

free African Americans

2. IDENTIFYING POINTS OF VIEW The economy of the South was very 
different from that of the North. As a result, people in the North and South had 
different viewpoints about business, slavery, and politics. Look at the list of people 
from the North and South below. Choose one pair or create your own pair. Then 
write a conversation that you think could have happened between the two people. 
Your conversation should include opinions and comments about life in the North 
and South during this time.

• Plantation owner and Northern business owner

• Enslaved African American and Northern free African American

• Enslaved African American and Irish immigrant
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Benchmark Activities
DIRECTIONS: Write your answers on a separate piece of paper.

As part of a project during the Great Depression, people were asked to interview African 
Americans who had once been enslaved. The interviews were conducted in the 1930s 
and were part of the Federal Writers’ Project. This was one of the first times that 
information had been gathered from an enslaved person’s point of view. Use the Internet 
to find one of these interviews. Then complete the following activities.

On your own:

• Make copies of the interview or a portion of the interview.

• Read the complete interview and make a list of topics discussed in the interview, such 
as work, shelter, punishment, and so forth.

• Underline the section in the interview that you found most interesting.

With your class:

• Create a class list of the topics covered in each of the interviews.

• Discuss the differences and similarities between these topics in each of the interviews.

On your own:

Answer the following questions on a separate sheet of paper.

• What did you learn about slavery from these interviews that you did not already know?

• Since the interviews were conducted many years after slavery ended, what effect 
could this have had on the details cited in the interviews?

• Which parts of your interview were likely fact and which parts were likely opinion?

• Describe the portion of the interview that you found most interesting and discuss why 
you chose that particular entry.

LAFS.68.RH.1.1; LAFS.68.RH.1.2; LAFS.68.RH.2.6; LAFS.68.RH.3.8; LAFS.68.WHST.2.6; LAFS.8.SL.1.1; SS.8.A.4.3; SS.8.A.4.11; SS.8.E.2.3

2. ANALYZING PRIMARY SOURCES

Use your  to write an essay.

Compare and contrast the economies of the North and South during this period in a short 
essay. How was agriculture similar and different in the two regions? Industry? How were 
the workforces in the two areas alike and different?

1. COMPARING AND CONTRASTING

LAFS.68.WHST.3.9; SS.8.E.2.1; SS.8.E.2.3
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Name  Date  Class 

The circle graph below shows immigration to the United States between 1841 and 1860. 
Create a circle graph that shows immigration percentages today in the United States. 
Your graph should be divided into six sections:

• Europe 

• Asia 

• Africa

• Oceania 

• North and South America

• not specified

Each section of the graph should show the percentage of immigrants from a particular 
area. Do research on the Internet to find your information. Your information should come 
from the last census taken in the United States. Numbers do not have to be exact but 
should be accurate to within five percentage points. 

LAFS.68.RH.3.7; LAFS.68.WHST.3.8; SS.8.G.4.1; SS.8.G.4.2

BENCHMARK SKILLS ACTIVITIES, continued

3. INTERPRETING AND CREATING GRAPHS

SOURCES OF U.S. IMMIGRATION 1841–1860

C13-02A-877712_A

Germany

Ireland

Great Britain

All other 
nations

32%

39%

13%

16%
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Name  Date  Class 

Industry cotton gin: quickly and easily removed seeds 
from cotton plants, greatly increasing 
productivity

sewing machine: allowed clothing to be 
made in mass quantities

Transportation steamboat: made river travel faster

clipper ship: made ocean travel faster

locomotive: made railroad travel faster; 
made it cheaper to ship goods and people; 
resulted in larger railroad network linking 
many regions

Communication telegraph: made communication faster

Agriculture steel-tipped plow: made it easier to break 
through dense soil

thresher: quickly separated wheat grain from 
stalks

mechanical reaper: sped up harvesting of 
wheat

INVENTIONS AND 
IMPROVEMVENTS

Transportation in the South lagged behind transportation in  
the North.

• Most people relied on natural waterways to transport goods.
• The South had only about one-third of nation’s rail lines.
• Rail lines were short and not linked together.

SOUTHERN 
TRANSPORTATION

Benchmark Note Cards
DIRECTIONS: Use these note cards to help you prepare for the test.

SS.8.A.4.5 Explain the causes, course, and consequences of the 19th century transportation revolution on the growth of the  
nation’s economy.

SS.8.A.4.6 Identify technological improvements (inventions/inventors) that contributed to industrial growth.
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Name  Date  Class 

• Employees had to work long hours
• Many on-the-job accidents
• Harsh conditions in summer and winter
• Young children were allowed to work in factories
• No laws existed to protect workers

To respond to these conditions, many workers began forming 
trade unions to have more influence over their employers.

EARLY FACTORY 
CONDITIONS

The North’s industrialization took place in three phases:

Phase 1: Employers divided jobs into smaller steps. Each worker 
specialized in one step and only performed that step. 

Phase 2: Owners built factories so that specialized workers all 
worked at the same location. 

Phase 3: Machines were used to do much of the work that was 
once done by people. 

THREE PHASES OF 
INDUSTRIALIZATION

BENCHMARK NOTE CARDS, continued

SS.8.A.4.7 Explain the causes, course, and consequences (industrial growth, subsequent effect on children and women) of 
New England’s textile industry.

SS.8.A.4.6 Identify technological improvements (inventions/inventors) that contributed to industrial growth.
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Slave codes were laws created by white Southerners to control 
enslaved people and prevent rebellions.

• Prohibited people from gathering in large groups
• Required passes to leave a slaveholder’s property
• Made teaching enslaved people to read and write a crime

• Nat Turner led a rebellion in Virginia that killed 55 whites. Out of 
fear for more rebellions, whites passed more severe slave codes.

• A small number of people were able to run away. Two who 
succeeded were Harriet Tubman and Frederick Douglass. 

• The Underground Railroad was a network of “safe houses” 
that harbored some runaway slaves.

• Some enslaved workers rebelled by working slowly, 
pretending to be sick, setting fire to plantation buildings, or 
breaking tools.

SLAVE CODES

RESISTANCE TO 
SLAVERY

Conditions

Lived in hardship and misery

Worked hard

Earned no money

Had little hope of freedom

Family Life

Not allowed to marry, but many did

Slaveholders were allowed to break up families

Families set up network of people to care for children if parent 
was sold and children were left behind

Culture

Tried to preserve African customs—folk stories, music, and dance

Created music forms that were combinations of African and 
American music

Practiced traditional religions as well as Christianity

SLAVERY IN THE 
SOUTH

BENCHMARK NOTE CARDS, continued

SS.8.A.4.11 Examine the aspects of slave culture including plantation life, resistance efforts, and the role of the slaves’ spiritual system.

UNITED STATES HISTORY  457

Co
py

rig
ht

 ©
 M

cG
ra

w
-H

ill
 E

du
ca

tio
n.

 P
er

m
is

si
on

 is
 g

ra
nt

ed
 to

 re
pr

od
uc

e 
fo

r c
la

ss
ro

om
 u

se
.



Name  Date  Class 

BENCHMARK NOTE CARDS, continued

Unlike the North, industry was slow to develop in the South for 
several reasons:

1. Cotton farming was very profitable

2. Building new industry was expensive

3.  Market for factory-made goods in South was small, because 
enslaved people made up a large part of the population and 
had no money

Southern economy was almost entirely based on farming. 

Upper South

• Atlantic coastal area in Maryland, Virginia, and North Carolina
• Grew tobacco, hemp, wheat, vegetables, and some cotton

Deep South

• Included Georgia, South Carolina, Alabama, Mississippi, 
Louisiana, and Texas

• Grew cotton, rice, and sugarcane; relied heavily on enslaved 
workers

SOUTHERN 
INDUSTRY

SOUTHERN 
COTTON KINGDOM

SS.8.E.1.1 Examine motivating economic factors that influenced the development of the United States economy over time including 
scarcity, supply and demand, opportunity costs, incentives, profits, and entrepreneurial aspects.

Most white Southerners fit into one of four categories:

yeomen 
farmer

Most people were in this category; owned small 
farms and grew crops for themselves and to sell 
locally; owned few if any slaves

tenant farmer Rented land from property owners

rural poor Most did not own land; raised a small crop or 
owned a cow or hog; hunted and fished; 
independent and stubborn 

plantation 
owner

Wealthy landowners; held many slaves; made 
large profits from cotton; used enslaved people 
as workers

SOUTHERN 
AGRICULTURE

SS.8.E.2.3 Assess the role of Africans and other minority groups in the economic development of the United States.
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BENCHMARK NOTE CARDS, continued

Between 1840 and 1860 immigration to the United States 
increased sharply. 

Who were the immigrants?

• Largest group of immigrants came from Ireland to escape 
famine 

• Second largest group was from Germany

What impact did they have?

• Immigrants brought languages, customs, religions, and 
traditions from their home countries

• Influenced American culture

Why were people threatened by immigration?

• Nativists thought it threatened the future of “native-born” 
citizens 

• Blamed immigrants for crime and disease 
• Said they took jobs from other people and accepted 

lower pay 
• Nativists created Know-Nothing Party to call for stricter 

citizenship laws; later became the American Party

IMMIGRATION

SS.8.G.4.2 Use geographic terms and tools to analyze the effects throughout American history of migration to and within the United 
States, both on the place of origin and destination.

Northern cities grew quickly in the 1800s because:

• Factories drew workers from rural areas
• Cities located on rivers and other transportation routes 

became centers of trade
• Immigration increased

GROWTH OF CITIES

SS.8.G.4.5 Use geographic terms and tools to analyze case studies of the development, growth, and changing 
nature of cities and urban centers in the United States over time.
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DIRECTIONS: Complete the following graphic organizer.

Chapter 14

VISUAL SUMMARY

NORTH SOUTH
Economy

Growth of industrialization

Specialization and machinery allow for mass 
production

Transportation

Natural waterways serve as chief means of 
transportation

Canals and roads limited

Extensive rail network develops

Way of Life

Many people move to cities to find jobs

African Americans suffer discrimination and 
have few rights

Immigrants move to cities looking for jobs and 
better lives

 (t) Library of Congress Prints and Photographs Division [LC-USZ62-37836], 
(b) Library of Congress, Prints & Photographs Division [LC-USZ62-110382] 
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USING PRIMARY SOURCES

DIRECTIONS: Read this excerpt from a document created by the American Party. The 
document was presented at a national convention in 1856. Then answer the questions 
that follow.

Adopted at Philadelphia,  
Thursday, February 21, 1856

1. An humble acknowledgement to the Supreme Being, for his protecting care 
vouchsafed to our fathers in their successful Revolutionary struggle, and 
hitherto manifested to us, their descendants, in the preservation of the 
liberties, the independence and the union of these States.

2. The perpetuation of the Federal Union and Constitution, as the palladium of 
our civil and religious liberties, and the only sure bulwarks of American 
Independence.

3. Americans must rule America, and to this end native-born citizens should be 
selected for all State, Federal, and municipal offices of government 
employment, in preference to all others. Nevertheless,

4. Persons born of American parents residing temporarily abroad, should be 
entitled to all the rights of native-born citizens.

5. No person should be selected for political station (whether of native or foreign 
birth), who recognizes any allegiance or obligation of any description to any 
foreign prince, potentate or power, or who refuses to recognize the Federal 
and State Constitution (each within its sphere) as paramount to all other laws, 
as rules of political action.

1. Why was the American or Know-Nothing Party created?

2.  What stand does the party take in section 3 of this document?

3.  What does section 5 say that people must do to be able to participate in politics? 

4.  Using a dictionary, rewrite and summarize section 2.
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Name  Date  Class 

1  SS.8.A.4.10, SS.8.A.4.11, SS.8.E.2.3 (High)

Which of the following descriptions of this illustration is most accurate?

A Whites and enslaved African Americans are presented as equals.

B Both whites and enslaved African Americans are shown doing hard work.

C Men, women, and children of both races are shown in the illustration.

D African Americans of all ages and genders are depicted as laborers. 

DIRECTIONS: Circle the best answer for each question.

Chapter Practice Test

This illustration shows one of the first cotton gins.

Library of Congress Prints and Photographs Division [LC-USZ62-103801]
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Name  Date  Class Name  Date  Class 

Chapter Practice Test, continued

2  SS.8.E.2.3, SS.8.A.4.10, SS.8.A.4.11, SS.8.E.2.3 (High)

How does this illustration imply that white men had power over the enslaved 
laborers?

A White men did not bother to oversee the work.

B The enslaved workers are talking to them.

C The white men appear to be shown wearing expensive clothing and in a 
supervisory role.

D The enslaved women and child are receiving orders from the two white men.

3  SS.8.A.4.10 (Moderate)

What was one reason that industry in the South was not as developed as in the 
North?

A People did not have access to the new inventions developed in the North.

B The South had more cities than the North.

C The market for factory-made goods in the South was smaller.

D The South had fewer natural resources.

4  SS.8.A.4.3, SS.8.A.4.7 (Moderate)

Why did some people want to form labor unions?

A to improve working conditions

B to open the workplace to more immigrants

C to create more jobs

D to increase productivity
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Name  Date  Class 

Chapter Practice Test, continued

5  SS.8.A.4.10, SS.8.E.2.1, SS.8.G.4.2 (Moderate)

Which invention completes the diagram?

Inventions 
that led to settlement of 

Great Plains

thresher
Mechanical 

reaper

?

A the cotton gin

B the steel plow

C the steamboat

D the power loom

6  SS.8.A.4.11 (High)

What was the main purpose of the slave codes?

A to prevent enslaved workers from rebelling

B to establish rules for buying enslaved African Americans 

C to prevent people from importing enslaved people from other countries

D to provide a list of punishments for enslaved people who tried to escape
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Chapter Practice Test, continued

7  SS.8.G.4.2 (High)

Why was the Know-Nothing Party created?

A to represent the interests of immigrants

B to improve working conditions

C to fight for stricter citizenship laws 

D to fight for child labor laws

8  SS.8.A.4.8 (High)

What was one reason that the South lagged behind the North in literacy?

A No colleges for teachers existed in the South.

B The South had few factories.

C The South was sparsely populated.

D Teachers from the North would not move to the South.
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Name  Date  Class 

Use the diagram below to answer the next two questions.

Phase 1

Phase 2

Phase 3

Workers specialize.

Owners built factories so that all work 
is done under one roof.

9  SS.8.A.4.11 (Moderate)

Which of the following steps completes the diagram?

A Goods are shipped to markets.

B Business owners sell their products.

C Materials to build factories are imported.

D Machines do much of the work once done by people. 

10  SS.8.A.4.11 (High)

Which phase or phases also includes the division of the work into steps?

A Phases 1 and 2

B Phase 1

C Phase 2

D Phases 1 and 3 

Chapter Practice Test, continued
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CHAPTER 
BENCHMARKS

SS.8.A.4.8 Describe the influence of 
individuals on social and political 
developments of this era in  
American History.

SS.8.A.4.9 Analyze the causes, 
course and consequences of the 
Second Great Awakening on social 
reform movements.

SS.8.A.4.11 Examine the aspects of 
slave culture including plantation life, 
resistance efforts, and the role of the 
slaves’ spiritual system.

SS.8.A.4.14 Examine the causes, 
course, and consequences of the 
women’s suffrage movement (1848 
Seneca Falls Convention, Declaration 
of Sentiments).

SS.8.A.4.15 Examine the causes, 
course, and consequences of literature 
movements (Transcendentalism) 
significant to this era of American 
history.

SS.8.A.5.2 Analyze the role of 
slavery in the development of 
sectional conflict.

SS.8.C.1.4 Identify the evolving 
forms of civic and political 

Chapter Overview
The Age of Reform took place from 1820 to 1860. 
During this time, it seemed America’s collective 
conscience awakened. People were prompted in part 
by the religious revivals and the Transcendentalist 
Movement in literature. These influences led to the rise 
of numerous reformers and activists. People across the 
United States began calling for changes in nearly all 
areas of life. 

Powerful speakers and writers formed groups of 
like-minded people. They called for social, political, and 
legal changes in areas such as education, social policy, 
health, and welfare. Reform movements sparked 
changes in educational opportunities, employment,  
and politics. Issues such as women’s rights and the 
abolition of slavery were among the most visible of 
these movements. 

CHAPTER 15

The Spirit of Reform

WHAT I NEED TO KNOW

TERMS

 revival 
 utopia
 temperance
 normal school

 civil disobedience

 abolitionist
 suffrage
 coeducation

PEOPLE, PLACES, EVENTS

 Lyman Beecher

 Thomas Gallaudet

 Hartford School for the Deaf

 Samuel Gridley Howe

 Dorothea Dix
 Ralph Waldo Emerson

 Henry David Thoreau

 American Colonization Society

 Liberia
 William Lloyd Garrison

 Sojourner Truth

 Harriet Beecher Stowe

 Frederick Douglass

 Harriet Tubman

 Lucretia Mott
 Elizabeth Cady Stanton

 Seneca Falls Convention

 Susan B. Anthony

 Troy Female Seminary

 Mount Holyoke SeminaryCo
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CHAPTER 15

The Spirit of Reform

The Spirit of Reform
Make the Foldable below and label the top of the four sections The 
Spirit of Reform. Label each of the three tabs under the title—Social 
Reform, The Abolitionists, and The Women’s Movement. Under the 
tabs, briefly describe people and events that were influential in each of 
these reform movements. Give specific examples of how America was 
in the process of forming its own identity and culture during this time. 
On the back of the Foldable, sequentially outline and explain events 
that illustrate the beginning and growth of the abolitionist movement.

Step 1
Stack two sheets of 
paper so that the back 
sheet is 1 inch higher 
than the front sheet.

Step 2
Fold the paper to 
form four equal tabs. 
Crease well.

Step 3
Open the papers, and 
then glue or staple 
them along the fold.

participation from the colonial period 
through Reconstruction.

SS.8.E.2.1 Analyze contributions of 
entrepreneurs, inventors, and other 
key individuals from various gender, 
social, and ethnic backgrounds in the 
development of the United States 
economy.

LAFS.68.RH.1.1 Cite specific textual 
evidence to support analysis of 
primary and secondary sources.

LAFS.68.RH.2.4 Determine the 
meaning of words and phrases as  
they are used in a text, including 
vocabulary specific to domains related 
to history/social studies.

LAFS.68.WHST.2.4 Produce clear 
and coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.

LAFS.68.WHST.3.9 Draw evidence 
from informational texts to support 
analysis reflection, and research.

CHAPTER BENCHMARKS, continued

The Spirit of Reform 
Social Reform 
The Abolitionists
The Women’s Movement 
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1. DRAWING 
CONCLUSIONS What 
influence did Lyman Beecher 
have? How do you think his 
role as a minister helped him 
in advancing the temperance 
movement’s agenda? Write 
your answer on a separate 
piece of paper.

2. DETERMINING CAUSE 
AND EFFECT Complete 
the chart below with a 
statement about the effect 
of Horace Mann’s efforts.

Horace Mann believed 
education was important.

Horace Mann reformed 
teacher training.

As a result, 

SS.8.A.4.8, SS.8.A.4.9, SS.8.A.4.15, SS.8.C.1.4

Religion and Reform
Between 1820 and 1860, Americans began attending religious 
gatherings called revivals. People traveled long distances to 
attend these huge religious meetings. At revivals people sang, 
prayed, cried, and shouted. They listened to preachers share 
ideas about how to change the world. This period of 
increased religious interest is sometimes called the Second 
Great Awakening.

Many came away with increased desire to improve society. 
Some people formed utopias, communities based on shared 
ideals. Others worked to improve social justice or  
community services.

The Impact of Religion
Religious revivals often awakened a desire in people to 
change themselves and the world. One movement born of 
religion was the movement to ban alcohol. Minister Lyman 
Beecher was a leader of this temperance movement. His 
supporters tried to convince citizens that alcohol was 
dangerous. Several states were persuaded to ban alcohol. 
They later repealed those laws.

Changing Education
Some reformers focused on improving education. At this time, 
most schools had little money. Few teachers were well-
trained. School attendance was not mandatory for any part of 
the population. Some people, such as women, were 
discouraged from going. Other groups, such as African 
Americans, were forbidden to attend.

Horace Mann of Massachusetts was a leader for educational 
reform. He believed education was key to wealth and 
economic opportunity. Because of his efforts, in 1839 
Massachusetts had the first state-supported normal school—a 
school for training teachers. This idea spread across  
the country.

LESSON 1 SUMMARY

Social Reform
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Name  Date  Class 

LESSON 1 SUMMARY, continued

3. MAKING 
CONNECTIONS  
Based on what you know 
about American education 
today, how important 
were the early educational 
reforms that developed in 
the early 1800s? Explain 
your answer.

ANALYZING MAPS

4.  Examine the map showing 
education during the time of 
reform. Where were many of 
the new schools based on 
reforms located? Why do you 
think they were located there? 
Consider the population of 
the country at the time. 

Many new universities were founded during the age of reform. 
A few even allowed women and African Americans to attend, 
and the face of American education began to change.

Helping People With Disabilities
Other reformers focused on helping people with disabilities. 
Thomas Gallaudet created a method to teach people with 
hearing impairments. He founded the Hartford School for the 
Deaf in Connecticut in 1817. Samuel Gridley Howe used Braille, 
a system of raised dots representing letters, to teach people 
with vision impairments. He headed a school for the visually 
impaired called Perkins Institute in Boston.

Oberlin
College

Perkins
Institute
for the Blind

First
Normal
School

Hartford School
for the Deaf

Ohio

Connecticut

Mass.

N

S

E
W

Florida Consumables - DOPA

Chapter 15
Map Title: Education and Protest
File Name: C15_RESG_L1_07A_FL.ai
Map Size: Lesson Opener (28p6 x 20p0)

Date/Proof: Mar 21, 2011 - First Proof
2018 Grayscale EOCT Conversion: February 24, 2016

Education in the Age of Reform

Dorothea Dix was moved by conditions she found in prisons. 
Prisoners were kept chained to walls with little clothing. Some 
people were in prison simply because they suffered from 
mental illnesses. Dix worked to educate the public about the 
poor living conditions in prisons. She is remembered as one of 
the main supporters of prison reform.
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5. DETERMINING 
CENTRAL IDEAS  
How did Transcendentalist 
authors contribute to the 
growth of the spirit of reform 
in America?

Complete the following chart about the major educational reformers.

Reformers and Their Contributions

Reformer Contribution Text Evidence

Improved educational opportunities 
for persons with hearing impairment 

Dorothea Dix

LESSON 1 SUMMARY, continued

Culture Changes
American literature and art were changing to reflect the new 
movements in society. American authors and artists of the 
time explored American themes.

One literary movement was Transcendentalism. 
Transcendentalists explored the relationship between humans 
and nature. Transcendentalists also explored the importance 
of the human conscience. Authors 
such as Ralph Waldo Emerson and 
Henry David Thoreau were part of 
the movement. Emerson urged 
people to overcome prejudice. 
Thoreau refused to obey laws he 
found unjust, a practice known as 
civil disobedience. Henry 
Wadsworth Longfellow, Walt 
Whitman, and Emily Dickinson were 
also Transcendentalist authors.

American artists also developed 
their own unique style. Beginning in 
the 1820s, a group of painters called 
the Hudson River School painted 
scenes of the Hudson River Valley. 
Nathaniel Currier and James Merritt 
Ives made popular prints showing 
holidays, sporting events, and  
rural life. 

Ralph Waldo 
Emerson was a 
transcendentalist 
writer. He urged 
people to listen to 
their conscience.
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Name  Date  Class 

REVIEW LESSON 1

1. Use the chart below to show the relationships between changes in American 
culture and reforms in American society. 

CHANGES TO CULTURE REFORMS IN SOCIETY

some states ban use of alcohol

recognition of the importance of education development of teacher training

recognition of the importance of 
education—people with disabilities

recognition of the importance of 
education—prisons

2. ANALYZING Use the information from your chart and the lesson to answer the 
following question: How did the religious revivals and the Transcendentalist literary 
movement contribute to the reforms mentioned in this lesson? 

LESSON 1 SUMMARY, continued
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SS.8.A.4.8, SS.8.A.4.11, SS.8.A.5.2

The Start of the Abolition 
Movement
Abolitionists had been a part of American society for a long 
time. In the early 1800s, however, the number of people 
seeking the end of slavery was growing.

The Early Movement
Reformers had wanted to end slavery since before the 
Revolutionary War. Most thought the best way to end slavery 
was to first stop the slave trade. Then they would work to 
slowly end slavery itself. They believed this would give the 
people of the South time to adjust their economy to such a 
major change.

In 1787, there was a compromise about slavery at the 
Constitutional Convention. Each state could choose to keep 
slavery or to end it. By the early 1800s, the Northern states 
had chosen to end the practice. However, in the Southern 
states the practice continued to grow.

During the Age of Reform in the early to mid-1800s, more and 
more Americans began to oppose slavery. Members of the 
Quaker faith were leaders in this reform movement. Quaker 
Benjamin Lundy was one such leader. He spread the 
abolitionist message with a newspaper in Ohio starting in 1821.

The Colonization Plan
Ending slavery proved difficult. Even in the North, some 
people still supported slavery. People worried about how 
setting hundreds of thousands of African Americans free 
would affect society.

In 1816, a powerful group of people formed the American 
Colonization Society. They bought land for a colony  
in West Africa. The Society then paid for some free  
African Americans to move there starting in 1822.  
By 1847, this colony of free African Americans  
from the United States became a country called Liberia.  

LESSON 2 SUMMARY

The Abolitionists

1. INFERRING Why do you 
think some people claimed 
that ending slavery would 
disrupt the economy of the 
Southern states?
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Ten thousand people had moved from the United States to 
Liberia by the mid-1800s. Still, this did not stop the growth of 
slavery. Most African Americans did not want to leave the 
United States. They preferred to stay and be free in America.

The Movement Builds Strength
Anti-slavery reformers continued to push for a gradual end to 
slavery until the 1830s. At that time, abolitionists began to fight 
to free all slaves immediately.

Making the Case Against Slavery
William Lloyd Garrison of Massachusetts was an important 
leader of the Abolitionist movement. He was one of the first 
abolitionists to call for an immediate end to slavery. Garrison 
started two anti-slavery societies in the early 1830s. By 1838, 
his groups had over 1,000 local branches.

Sarah and Angelina Grimké came from a slave-holding family 
in South Carolina. After moving to Philadelphia in 1832,  
they spoke in favor of abolition. The Grimké sisters asked for 
family slaves to be their inheritance. They then freed the 
slaves immediately.

Author Harriet Beecher Stowe greatly impacted public 
opinion. She wrote a powerful anti-slavery book in 1852. Uncle 
Tom’s Cabin revealed the cruelty and brutality of slavery. It 
became a hugely popular best-seller. The book also created 

LESSON 2 SUMMARY, continued

2. MAKING 
CONNECTIONS How 
was the colonization plan a 
reaction to the concern over 
freeing African Americans?

3. REASONING Did 
the resettlement plan 
accomplish the goals of 
the American Colonization 
Society? Why or why not? 
Support your answer with 
evidence from the text.
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4. CITING TEXT 
EVIDENCE Read the 
text under “The Movement 
Builds Strength.” Circle the 
names of the Abolitionist 
leaders in these sections. 
Underline the primary 
contributions of each of 
these individuals.

5. DRAWING 
CONCLUSIONS Why do 
you think some Abolitionists 
started their own 
newspapers?

6. DESCRIBING How did the 
Underground Railroad work? 
Use the terminology of the 
network in your answer.

LESSON 2 SUMMARY, continued

controversy. It was banned in the South because some there 
opposed its message.

African American Abolitionists
Many free African Americans lived in the North. Most led 
difficult lives, had trouble getting good jobs, and sometimes 
faced attacks. Still, they wanted to help those who  
remained enslaved.

Some free African Americans helped organize the groups 
started by William Lloyd Garrison. Others published their own 
articles against slavery. Samuel Cornish and John Russwurm 
started the country’s first African American newspaper in 1827. 
Writer David Walker challenged slaves to rebel.

In 1830, free African American leaders held a convention. 
Delegates met in Philadelphia and discussed starting an 
African American college. They also looked for ways to 
encourage other free African Americans to move to Canada.

The Role of Frederick Douglass 
Frederick Douglass is the most famous African American 
abolitionist. He was born a slave in Maryland, but escaped in 
1838. Douglass went to Massachusetts. Even though he had 
run away to freedom, Douglass lived under threat of 
recapture. He joined an anti-slavery group and became a 
powerful Abolitionist speaker and writer. He believed African 
Americans should have complete equality with white people. 

Sojourner Truth
Sojourner Truth was a slave in New York who escaped in 1826. 
She became free when the state banned slavery in 1827. She 
traveled, spoke for abolition, and became a leader of the 
Abolitionist movement.

The Underground Railroad
Abolitionists risked prison and death to help African 
Americans escape slavery. They helped create the 
Underground Railroad. The Underground Railroad was a 
network of escape routes leading from the South to the North.
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Slaves traveling on the Underground Railroad usually moved 
at night. They often followed the North Star. During the day, 
these “passengers” rested at “stations.” “Stations” were really 
hidden places in people’s homes and barns. The “conductors” 
who guided the runaway slaves northward were Abolitionists 
and other African Americans. Harriet Tubman was the most 
famous conductor. The Underground Railroad helped around 
100,000 slaves to escape.

Reaction to the Abolitionists
Abolitionists created strong reactions in others. White 
Southerners worried the Abolitionists’ goals threatened the 
Southern economy and way of life. Some white Northerners 
worried that freed African Americans would not blend into 
society. Others thought abolitionists could trigger a war 
between the North and South. Some anti-Abolitionists 
resorted to violence. People destroyed buildings where 
anti-slavery groups met. Some even killed Abolitionist leaders, 
including Elijah Lovejoy. Lovejoy had been the owner of an 

LESSON 2 SUMMARY, continued
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7. DRAWING 
CONCLUSIONS Think 
about the often violent 
reaction of those opposed 
to abolition. What does the 
story of Elijah Lovejoy tell 
you about the determination 
of the abolitionists? 

anti-slavery newspaper. A mob set his newspaper offices on 
fire four times. During the fourth time, someone shot Lovejoy 
dead as he tried to escape.

The White South Reacts
White Southerners argued for slavery. They said slavery was 
necessary for their economy and for Southerners to preserve 
their way of life. They argued that enslaved people were 
better off than Northern factory workers who worked for  
long hours and very low wages. Those in slavery received 
food, clothing, and medical care from their owners, they 
claimed. Some arguments for slavery were based on racism. 
Many believed African Americans were better off in the care 
of whites.

LESSON 2 SUMMARY, continued
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Name  Date  Class 

REVIEW LESSON 2

1. Identifying Complete the following chart to identify the significance of each of the 
groups or individuals in the anti-slavery movement. 

ABOLITIONIST/ANTI-SLAVERY GROUP SIGNIFICANCE

Quakers  

American Colonization Society

William Lloyd Garrison

Sarah and Angelina Grimké 

Harriet Beecher Stowe

Frederick Douglass

Harriet Tubman

Underground Railroad

2. SUMMARIZING On a separate paper, write a brief essay outlining the 
development of the Abolitionist movement from the early to the mid-1800s. Include 
its impact on both Northern and Southern society. Describe how the movement 
changed and include the roles played by at least three of the leaders in the chart 
above. 

LESSON 2 SUMMARY, continued
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1. REASONING Several of 
the leaders of the women’s 
rights movement were also 
active in the anti-slavery 
movement. Why might such 
an overlap of interests  
have existed? 

2. SPECULATING Why do 
you think the writers of The 
Declaration of Sentiments 
and Resolutions chose to  
model that document  
on the Declaration  
of Independence?

SS.8.A.4.8, SS.8.A.4.14, SS.8.C.1.4, SS.8.C.1.6, SS.8.E.2.1

Reform for Women
Many female reformers, such as Lucretia Mott, were Quakers. 
Quaker women had more freedom within their communities 
than many other women of the day. This allowed them to 
actively support causes such as abolition. Mott helped 
runaway slaves. She also organized the Philadelphia Female 
Anti-Slavery Society. Mott met Elizabeth Cady Stanton at an 
antislavery convention. The two discovered they shared an 
interest in women’s rights.

The Seneca Falls Convention
Mott and Stanton helped organize the first women’s rights 
convention. The convention was held in Seneca Falls, New 
York, in 1848. About 260 women and 40 men attended.

One outcome of the convention was a document called the 
Declaration of Sentiments and Resolutions. It called for an end 
to laws that discriminated against women. The declaration 
also demanded that women have access to the world of 
trades, professions, and businesses. However, women’s 
suffrage, or the right to vote, was the most controversial issue.

Stanton was the main supporter of the provision for women’s 
suffrage. Mott thought the idea was too radical. Frederick 
Douglass, who also attended the conference, supported 
Stanton. Conference participants argued and debated the 
idea of women voting. In the end, they agreed to include  
the provision.

The Seneca Falls Declaration
The Declaration approved at Seneca Falls called for  
women’s right to vote, to speak publicly, and to run  
for office. The document was modeled after the Declaration  
of Independence, claiming basic rights for all. The words  
“and women” were added to the statement that “all men  
are created equal.” The Declaration demanded an end  
to discrimination against women that prevented them from 
working certain jobs.

LESSON 3 SUMMARY

The Women’s Movement
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LESSON 3 SUMMARY, continued

3. PREDICTING 
CONSEQUENCES  
70 years after Seneca 
Falls, women were finally 
granted the right to vote. 
What do you think would 
have happened if the idea 
of suffrage had been left 
out of the Declaration of 
Sentiments and Resolutions? 

4. MAKING 
CONNECTIONS  
How did improving women’s 
access to higher education 
make it possible for women 
in the future to pursue new 
and different careers? 

The Women’s Movement Grows
The Seneca Falls Convention launched the women’s rights 
movement. Other activists, both male and female, joined the 
cause. Susan B. Anthony, another Quaker woman, was also a 
leader. She called for equal pay, college training for women, 
and coeducational classes. She organized the first women’s 
temperance association. She met Elizabeth Cady Stanton  
in 1851. The two became friends and partners working for 
women’s rights.

In the late 1800s, several states, such as Wyoming, began to 
allow women to vote. It took until 1920, however, to pass the 
Nineteenth Amendment to the Constitution. This Amendment 
allows women across the country to vote. 

Women Make Gains
Leaders in women’s education helped create new 
opportunities. Catherine Beecher believed women should  
be well-educated for their traditional roles. The Milwaukee 
College for Women used her ideas. Teachers there began 
training women as wives, housekeepers, and mothers. 

Others believed women should be trained in teaching and 
other professions. Emma Willard educated herself in areas 
dominated by men. She studied mathematics and science.  
In 1821, she opened the Troy Female Seminary in New York. 
There, women learned mathematics, history, geography, and 
physics. Mary Lyon opened Mount Holyoke Seminary in 1837. 
Mount Holyoke had a similar curriculum to the nearby Amherst 
College, which was only for men.

Marriage and Family
Before the mid-1800s, women had very few rights. They were 
dependent on men. Husbands owned all of the family’s 
property. It was difficult for women to get out of a marriage, 
even in the case of an abusive relationship.

By the late 1800s, a few states allowed married women to  
own property. Some states started to allow women to share 
custody of children with former husbands. Indiana allowed 
women to ask for divorce if their husbands abused alcohol.
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5. INTERPRETING  
Look at the section titled 
“Breaking Barriers.” Why is 
that heading appropriate for 
the section?

LESSON 3 SUMMARY, continued

Breaking Barriers
Women had few career choices in the 1800s. One option was 
to teach young children. Still, women teachers were paid less 
than their male counterparts. It was very difficult for a woman 
to work in other areas. Very few succeeded in fields such as 
medicine or the ministry. With great difficulty, Elizabeth 
Blackwell succeeded in becoming a doctor. Maria Mitchell was 
able to break into the male-dominated field of science. In 1847 
she discovered a comet with a telescope. She was the first 
person to do this, male or female.

Women’s gains in rights and freedoms in the 1800s were 
remarkable. However, they had only begun the long struggle 
for equality.

Opportunity and Achievement for Women

1830 18401835 1845 1850

★ 1833  Oberlin College admits 
women and African 
Americans

1848  First women’s rights  
convention held in  
Seneca Falls, New York ★ 

1837  Mary Lyon establishes 
Mount Holyoke Female 
Seminary ★

1844  Female textile workers 
in Massachusetts form 
labor association ★

 
1847  Maria Mitchell, first 

professional female 
astronomer, discovers  
a new comet 

★

In the mid-1800s, women were making advances in the worlds of education, business, and politics.
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Name  Date  Class 

LESSON 3 SUMMARY, continued

REVIEW LESSON 3

1. Use the chart below to outline the women who impacted the women’s rights 
movement in the early to mid-1800s and the importance of each.  

WOMEN’S RIGHTS LEADER IMPORTANCE

Helped organize the Seneca Falls Convention

Put women’s suffrage into the Declaration of 
Sentiments and Resolutions

Susan B. Anthony

Believed that women should be well-educated  
to do their traditional jobs in the home

Emma Willard

Opened Mount Holyoke Seminary

Elizabeth Blackwell Pioneering woman in the field of medicine

2. EVALUATING In your opinion, which of the accomplishments of women during 
this time period has had the greatest impact on the world today? Include at least 
one woman from the chart in your essay. Cite evidence from the text in support of 
your argument. 
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DIRECTIONS: Write your answers on a separate sheet of paper.

Benchmark Skill Activities

SS.8.A.4.9, SS.8.A.4.14, LAFS.68.WHST.1.1, LAFS.68.WHST.2.4

SS.8.A.1.1, SS.8.A.1.5, SS.8.A.1.7, LAFS.68.RH.1.1, LAFS.68.RH.2.6, LAFS.68.WHST.3.9

Why were reforms such as those supported by Susan B. Anthony, Emma Willard, and 
Mary Lyon necessary for women such as Elizabeth Blackwell and Maria Mitchell to 
achieve their accomplishments?

SS.8.A.1.2, SS.8.A.4.8, SS.8.A.4.14, SS.8.E.2.1, SS.8.C.1.4, LAFS.68.WHST.1.1, LAFS.68.WHST.4.10

2. MAKING CONNECTIONS

Use your  to write an essay. Consider the three categories of reform covered in 
this chapter and the details you learned from your study and noted on your Foldable. 
How might further reforms in each of these areas still be needed today? Provide 
examples from your own experiences, current events, or outside sources.

Read the following excerpt from The Liberator: “To the Public” by William Lloyd Garrison 
in which he defends his harsh language in support of an immediate end to slavery. Then 
answer the question that follows.

Explain why Garrison feels his harsh language is justified. Support your explanation with 
points from Garrison’s essay.

“I am aware, that many object to the severity of my language; but is there not 
cause for severity? I will be as harsh as truth, and as uncompromising as justice. 
On this subject, I do not wish to think, or speak, or write, with moderation. No! no! 
Tell a man whose house is on fire, to give moderate alarm; tell him to moderately 
rescue his wife from the hand of the ravisher; tell the mother to gradually extricate 
her babe from the fire into which it has fallen; -- but urge me not to use moderation 
in a cause like the present.”

3. IDENTIFYING EVIDENCE

1. IDENTIFYING CENTRAL ISSUES 
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Think about the content and message contained in Harriet Beecher Stowe’s novel, Uncle 
Tom’s Cabin. Why do you think that novel contributed to the conflict between the North 
and South over slavery?

SS.8.A.1.7, SS.8.A.4.8, SS.8.A.5.2, LAFS.68.RH.1.2, LAFS.68.WHST.2.4, LAFS.68.WHST.4.10

BENCHMARK SKILLS ACTIVITIES, continued

SS.8.A.4.9, SS.8.A.4.15, LAFS.68.RH.1.1, LAFS.68.WHST.4.10

What was the significance of the Transcendentalism Movement in American literature to 
the societal issues of the early to mid-1800s? Support your answer with evidence from 
the text.

5. ANALYZING

4. REASONING
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• noticed poor conditions in prisons (prisoners chained, little 
clothing, etc.)

• found people with mental illness imprisoned 
• educated the public about the conditions
• worked to improve the conditions

DOROTHEA DIX 
AND PRISON 
REFORM

Horace Mann

• responsible for reforms to education
• implemented first teacher training
• first normal school to train teachers in Massachusetts in 1839

Thomas Gallaudet

• taught people with hearing impairments
• founded Hartford School for the Deaf in Connecticut in 1817

Samuel Gridley Howe

• taught people with vision impairments
• used Braille
• founded Perkins Institute for the Blind, Boston, Massachusetts

EDUCATION 
REFORMERS

• pushed for reform based on religious conviction
• spread ideas at revivals
• supported temperance (banning production and use  

of alcohol)

SOCIAL REFORMER: 
LYMAN BEECHER

Benchmark Note Cards
DIRECTIONS: Use these note cards to help you prepare for the test.

SS.8.A.4.8 Describe the influence of individuals on social and political developments of this era of American History.
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Samuel Cornish and John Russwurm

• started first African-American newspaper in 1827

David Walker

• writer

Frederick Douglass

• escaped slave
• powerful speaker and writer for the abolition movement
• believed in complete equality for African Americans  

and women

Sojourner Truth

• escaped slave
• speaker for the abolition movement

Harriet Tubman

• escaped slave
• conductor on the Underground Railroad, helped slaves  

to freedom

AFRICAN-
AMERICAN 
ABOLITIONISTS

William Lloyd Garrison

• speaker and writer 
• called for immediate end to slavery
• started two anti-slavery societies that grew to over  

1,000 chapters

Sarah and Angelina Grimké

• came from slave-owning family
• speakers and writers against slavery
• requested some family slaves, then freed them

Harriet Beecher Stowe

• wrote Uncle Tom’s Cabin in 1852
• described life of people in slavery
• book banned in the South

ABOLITIONISTS

BENCHMARK NOTE CARDS, continued

SS.8.A.4.8 Describe the influence of individuals on social and political developments of this era of American History.
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Name  Date  Class 

Catherine Beecher

• believed women needed to be educated to be housewives 
and mothers

Emma Willard

• taught herself math and science
• opened Troy Female Seminary to teach math and science to 

other women

Mary Lyon

• opened Mount Holyoke Seminary in 1837 where women could 
get the same college curriculum as men

Elizabeth Blackwell

• medicine

Maria Mitchell

• astronomy

WOMEN’S 
EDUCATIONAL AND 
PROFESSIONAL 
LEADERS

Lucretia Mott

• abolitionist who became interested in women’s rights
• helped Elizabeth Stanton organize the Seneca  

Falls Convention

Elizabeth Cady Stanton

• organized first Women’s Rights Convention, Seneca Falls 
1848

• helped write Declaration of Sentiments and Resolutions

Susan B. Anthony

• women’s rights speaker and writer
• called for equal pay for equal work
• called for college training for women
• called for co-educational classes

WOMEN’S 
MOVEMENT 
LEADERS

BENCHMARK NOTE CARDS, continued

SS.8.A.4.8 Describe the influence of individuals on social and political developments of this era of American History.
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Name  Date  Class 

• Underground Railroad
• path to freedom in the North
• network of safe homes or “stations”, guided  

by “conductors”
• following North Star
• symbol of hope even to those who did not escape

• Uncle Tom’s Cabin
• book describing slave life as horrific and appalling 
• banned in the South

• African-American abolitionists
• Frederick Douglass
• Sojourner Truth
• Harriet Tubman

SLAVES AND 
RESISTANCE 
EFFORTS

• new wave of religious interest
• helped lead to the development of many reform movements

• temperance
• educational reform
• prison reform
• abolition
• women’s rights

• led to greater public awareness of problems, societal 
changes, and eventual changes in laws and the Constitution

THE SECOND 
GREAT AWAKENING

BENCHMARK NOTE CARDS, continued

SS.8.A.4.9 Analyze the causes, course and consequences of the Second Great Awakening on social reform movements.

SS.8.A.4.11 Examine the aspects of slave culture including planation life, resistance efforts, and the role of slaves’ spiritual system.
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Name  Date  Class 

• Seneca Falls Convention 1848 in New York
• first women’s rights convention
• Elizabeth Cady Stanton, Lucretia Mott

• Declaration of Sentiments unveiled at Seneca Falls
• called for an end to discrimination
• called for right to work in “male” jobs
• called for changes to laws about women
• called for right to vote

Literary movement that awakened social conscience

• Ralph Waldo Emerson: wrote about listening to  
one’s conscience and overcoming prejudice

• Henry David Thoreau: believed in using civil 
disobedience to stand up for beliefs

• Henry Wadsworth Longfellow
• Walt Whitman
• Emily Dickinson

• In the North, Abolitionists spoke out against slavery. 
Escaped slaves spoke out against slavery as well.

• Popularity of Uncle Tom’s Cabin angered southerners; 
was banned in the South.

• The Underground Railroad moved escaped slaves to 
free territory; angered many southerners.

WOMEN’S 
SUFFRAGE 
MOVEMENT

TRANSCENDENTALISM

THE ROLE OF SLAVERY 
IN THE DEVELOPMENT 
OF SECTIONAL 
CONFLICT

BENCHMARK NOTE CARDS, continued

SS.8.A.4.14 Examine the causes, course and consequences of the women’s suffrage movement  
(1848 Seneca Falls Convention, Declaration of Sentiments).

SS.8.A.4.15 Examine the causes, course, and consequences of literature movements (Transcendentalism) significant to 
this era of American History.

SS.8.A.5.2 Analyze the role of slavery in the development of sectional conflict.
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Name  Date  Class 

BENCHMARK NOTE CARDS, continued

• Revivals awakened desire for changes.
• New laws were passed (Temperance).
• Some practiced civil disobedience (Henry David Thoreau).
• Many attended speeches and conventions for causes  

and movements. 

CIVIC AND 
POLITICAL 
PARTICIPATION

SS.8.C.1.4 Identify the evolving forms of civic and political participation from the colonial period through Reconstruction.
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